
ECONOMICS with Nazlie Mohamed-Transcript 

[00:00:00] George Eadie: [00:00:00] Since 1975 The Answer Series, o7en called TAS, has 
been empowering high school learners. We’ve become the best-selling study guide series in 
South Africa. 

TAS study guides are comprehensive and easy to use. They are wriHen – and frequently 
updated – by teachers, examiners and subject specialists. The Answer Series is – and has 
always been – a family-run business.  

[00:00:25] Our purpose with The Answer Series is to impart the gi7 of confidence. Welcome 
to Subject Scoop, with me your host and TAS CEO, George Eadie. In each episode of Subject 
Scoop, we dig into a specific subject area and what the year holds for that subject. We’ll 
unpack what learners are really struggling with and how you as a teacher can help them on a 
pracUcal level.  

It will also cover what subject experts experienced in Gr 12 exam marking. 

[00:00:58] In this episode, we [00:01:00] tackle Economics and joining me to do so is Nazlie 
Mohamed. Nazlie has 24 years of teaching experience. She is a seasoned marker of the 
matric final examinaUons. She's been succonded by the Western Cape EducaUon 
Department as a subject advisor, both in Economics and AccounUng. And for the last two 
years has been a TAS author and publisher. We are so excited to hear her views as they 
applied to Economics and as we face 2021.  

[00:01:28] Welcome Nazlie . It is absolutely awesome to have you here today, but before we 
get into things, I know that you've had 24 years of teaching experience at Herzlia  High 
School. I've heard it that one year.at Herzlia is worth two years of experience, is the rumor 
correct? 

[00:01:46] I hear that it's an unrelenUng environment to get a whole bunch of quesUons 
from those learners and they really keep you on your toes.  

[00:01:54] Nazlie Mohamed: [00:01:54] Well, then first of all, I would be in my nineUes. I 
think if that was my, my teaching age, [00:02:00] um, I think. One of the most rewarding 
things about my subject is the fact that it is, um, it's an, alive subject. It happens, or it 
happens around you. And I could never walk into a class at Herzlia without knowing what 
had happened that morning in the news or what was evolving, or it forced me to stay on top 
of the game, which as an educator is probably one of the best gi7s that your learners can 
give you because it's, it just means that you cannot become complacent. 

[00:02:36] It means that you need to know what's going on in the world. And my subject is 
about what's going on on the rest of the world and how it impacts on the local economy and 
how the local economy impacts on the globally economy. So my learners at Herzlia actually 
gave me a gi7 in the sense that I could never morph and just sit in a corner and not know 
what was happening, because I had to walk into a classroom every single day, [00:03:00] 
knowing what was happening out there, because otherwise they will eat you for breakfast. 
Um, but that kind of energy is just also, it's an absolute unique energy because without your 
realizing it, and without them realizing it, they ask you quesUons and that kind of skill and 



knowledge base. Is is, um, um, packed into small bits and pieces, and then it, it plays itself 
out into an exam because they're beHer able to answer the open-ended quesUons because 
they've learned the cumulaUve skill base. 

[00:03:38] George Eadie: [00:03:38] Wow. So I think we've already landed on quite a 
powerful thing for teachers and learners listening here today, which is really encouraged, 
that kind of. ConversaUon about the current affairs of the day and to foster their quesUoning 
around that and how that might relate to the topic at hand that you, that you're tackling 
specifically to, to open up the competence around, uh, the open [00:04:00] quesUons. 

[00:04:00] Nazlie Mohamed: [00:04:00] Absolutely. So George in our examinaUon. Um, in 
secUon B, we have two eight markers. The first eight marker is a middle order quesUon, 
which is a straight, um, discuss a graph, explain kind of quesUon. And then the second eight 
marker is more, open-ended a higher order quesUon, which actually requires you to have 
that skill base that you've accumulated over three years. 

[00:04:25] And to bring that knowledge. Into that open-ended quesUon, because an open-
ended quesUon does not have an exact memorandum. Whatever's marking that quesUon 
will read everything that that learner has wriHen down. And then based on that, obviously 
decide whether this child has got a good understanding of the quesUon or not. 

[00:04:45] And that's probably one of the best things about my subject as well. It's not a 
subject that is designed for parrot learning. It's designed for that child who is going to be 
taught something and pack it in their own head, make sense of it [00:05:00] and then give 
you back their own unique answer, which is really when we talk about criUcal thinking and 
criUcal understanding, isn't that what our subject then plays into the fact that you get 
something, you break it down, you make sense of it, and then you give it back. 

[00:05:17] George Eadie: [00:05:17] So. Let's let's talk a liHle bit more about these 
memorandums and the whole marking situaUon that you've been involved in over the years. 
What are some of the common themes and issues that you've seen come up in markeUng 
related to economics?  

[00:05:31] Nazlie Mohamed: [00:05:31] So in secUon a secUon a we have three components 
in secUon eight. The first component is MCQs mulUple choice quesUons. The second 
component is matched to the column. And then the third component is, um, where they 
have to provide the correct term. And the quesUons that learners struggle the most with is 
the MCQs, which was 1.1. And then the 1.3, which has provide the correct term and what 
the soluUon to that is that [00:06:00] the learners actually not able to idenUfy the topic that 
they engaging with.  

[00:06:06] So if you are teaching a secUon of work, my advice, my advice would be at the 
end of the secUon, because it makes no sense to do this at the beginning of the secUon of 
work. Once you have completed a secUon of work, give lit that let the learner, make a 
glossary of terms, because once you have a glossary of terms, if a child knows what's terms 
of trade, balance of payments, those kinds of um, glossary of terms will either come up in 
the MCQs 1.1, alternaUvely, it's tested almost in the inversed in 1.3. So once you've 
addressed that glossary of terms, you essenUally got all your one point ones and all your 1.3 
is covered. Okay. If you look at secUon B, I did touch on this briefly before the Ume where I 
said to eight markers, which was your 16 markers. 



[00:06:56] That is essenUally 16 out of 40 is because all [00:07:00] your secUon B quesUons 
are with 40 marks. Each set. The, the, the eight markers are 40%. Of your 40 Mark quesUon. 
So you, you cannot expect a child to not be exposed to a series of middle order and higher 
order quesUons and expect them to excel. So I would say that you've got to give the content, 
the respect that it deserves in terms of allocaUng enough teaching Ume, but then also 
allocaUng enough Ume to ensure that the child is able to marry the content and then the 
applicaUon of it. And the only way that you can test applicaUon is by working through past 
papers as a teacher, you must have a database of past quesUons, past exam papers, tests, 
those kinds of things, because the more they're going to work through those quesUons, the 
more they're going to S the more they're going to be exposed to a series of cartoons and 
graphs, and those [00:08:00] kinds of things. The more they're honing the examinaUon skills, 
which brings me to my next point. Our learners are not going to be wriUng a June exams this 
year. So that essenUally means that the first big, full set scale of exams that they're going to 
be wriUng is in prelims. Okay. So on the one hand, we've got to be honing this exam set skill. 

[00:08:24] For an exam that they're not going to be wriUng in June. Okay. So we've got to 
keep that at the back of our mind that even though there isn't a June exam, we sUll have to 
be honing the skill set that they will need for the prelim exam. And then a few weeks later 
for the final exam, th  

[00:08:43] George Eadie: [00:08:43] that that aspect of honing the exam preparaUon from 
the beginning of the year is what you kind of, what I'm hearing you saying. Um, what what's 
the art to that? Is that, is that just a maHer of real discipline or, um, what are some of the 
Ups and tricks that you find in the classroom that [00:09:00] really make making that a habit 
easier?  

[00:09:03] Nazlie Mohamed: [00:09:03] O7en, a mistake that we make as educators is we 
see the lights on while we teaching, they interested, they engaged, they understand what 
you're talking about and then your mark a test and you realize. Oh, my goodness. They 
actually did not understand how to draw a graph. Even though in class, it may have seemed 
as if they knew what was pojng, but once you actually pujng pen to paper, That is when 
you, as an educator can accurately assess whether your learners know and can apply what 
you've just talked in class. 

[00:09:40] So when I talk about honing an exam skillset, you've got to teach that content. But 
then you've got to allocate and obviously every teacher is going to have their own style. You 
can either give a series of quesUons in class, or you can say like, this is the quesUons that I 
want you to work through. Um, and this is due for next week or [00:10:00] whatever the 
case may be. 

[00:10:01] And that way you can actually ensure. Um, or maybe what you could also do is 
you could, you could assign two periods once you've completed the content teaching and 
just assign two periods to typical exam based or test based quesUons on that secUon of 
work. 

[00:10:19]George Eadie: [00:10:19] I'm really curious to find out, you know, what, what have 
been some of your biggest challenges in the teaching and support of learners and teachers in 
economics? 



[00:10:29] Nazlie Mohamed: [00:10:29] I think to find a textbook that. Just one 
comprehensive source, because o7en as educators, what we do is we take a liHle bit from 
you or we take a liHle bit from there. We take a liHle bit from there and then we marry it all 
together. And that's, that's obviously. I mean, th there's absolutely nothing wrong with it and 
we should, we should be consulUng constantly with different sources and stuff. 

[00:10:56] Um, we have a drum role, George, [00:11:00] because when we updated the new 
Economics, um, Answer Series book, what. What I was tying to do is I was tying to make sure 
that an educator would actually have one, a one-stop kind of shop in terms of a learner 
would have a one-stop shop in terms of the contents there, the contents updated the 
contents relevant and, um, it's, it's really, it speaks to the child. 

[00:11:27] But that as an educator, um, they, at the end of every topic, there is also a test 
yourself and for the, for, for, for the learners as well. So there's a test yourself with typical 
quesUons that a learner would be faced with in a June exam, a prelim exam, a final exam, 
and best of all with comprehensive memos.  

[00:11:50] George Eadie: [00:11:50] You know what I'm in listening to gaining a much deeper 
understanding of the of the value of an available and comprehensive memorandum for the 
learner. [00:12:00] Because as you said, the learner could be really following what's going on 
in the class, as you said, the lights are on, but somehow they haven't learned the knack or 
the specific way in which this subject is converted into marks in the actual test. 

[00:12:16] Nazlie Mohamed: [00:12:16] Absolutely. That's, that's actually an important point 
because when. I mean, I would go so far as to say that you have to bring in scaffolded 
learning when you're teaching Economics. Okay. Especially when you're teaching the more 
mathemaUcal component. So when you're teaching microeconomics, you use a completely 
different teaching skillset that you would have used in comparison to when you teaching the 
public sector. 

[00:12:46] Okay. And that is because when you're teaching graphs, George, you have to 
assume that you starUng with the bare basics. Okay. Pujng in a, heading, labeling your axes, 
then [00:13:00] you starUng off with your curves and you building that up all the Ume. That's 
what scaffolded learning is all about. So that by the Ume the graph is finished, That child 
understands the nuances of the graph, how we've actually built up this comprehensive graph 
from sketch and when a child is able to make sense of a graph like that, there's no reason for 
a child then to be learning a graph of by heart, because it won't make sense. If you learn a 
graph off by heart, a graph is an organic process, which if the child understands it from the 
incepUon. They will be good to go. 

[00:13:44]Ad break: [00:13:44] Study Guides emerged as 2020’s game-changer for 
independent learning.Choose the best study guides for your learners. They will thank you 
later, we promise! 

Why not become a TAS Teacher. Update your details and receive the following: 

20% off your class’s books for the year 

Free Access to the TAS Podcast 

Free e-books through IT.si or Snapplify 



Free access to Grade 12 Videos 

Helpful blog resources for teachers and many more exciUng things to come. To find out more 
follow the link in the show notes of this podcast. 

[00:14:29] George Eadie: [00:14:29] So changing tack a liHle bit now, and looking ahead to 
2021. What are some of the key areas you think should be focused on in teaching 
economics?  

[00:14:39] Nazlie Mohamed: [00:14:39] I think you need to be cognizant of the fact that our 
learners were at a very, um, they were at a disadvantage last year, a lot of teaching Ume. Um, 
was lost. And so a lot of the content, um, or maybe, and, and obviously this will differ from 
school to school, but we need to be cognizant of the [00:15:00] fact that they have not had a 
full two years of economics. And so their knowledge base in the third year of economics, um, 
relaUve to previous matriculants, um, will not be the same. 

[00:15:13] That's that's from an academic point of view. Um, From, from an emoUonal point 
of view, we also need to be cognizant of the fact that. Learner sijng in our classroom have 
all walked different journeys and have experienced, um, situaUons, which we need to be 
sensiUve to, and which has caused them to evolve into different people that they would have 
been three, four years ago. 

[00:15:39] So we need to be more sensiUve educators because our worlds have changed 
irreversibly and we have to approach content more sensiUvely as well. Knowing that some of 
our learners might not be on top of the content as well as the others are, because these 
suggesUons may have been different last year. 

[00:15:58] George Eadie: [00:15:58] I'm so glad you've brought [00:16:00] up the let's call it 
emoUonal state of the learner. And, you know, if I think of how a learner arrives in different 
subjects, the expectaUons of the subject versus the reality someUmes is can be quite a gap. 
What are some of the ways in which. You're able to really land a learner in economics, you 
know, and, and to kind of, um, they may have thought, well, I'm going to do this because I 
want to make money one day or something. 

[00:16:28] It must be one of the most common things, I don't know. But how do you land 
someone in the essence of the subject so that they can grow their own level of moUvaUon 
for the, for the subject? 

[00:16:38] Nazlie Mohamed: [00:16:38] You know, you know, George, that's an interesUng 
quesUon because last year, for example, when COVID was happening, And economics learner 
would have been able to make sense of the economic situaUon that was playing out as 
COVID was evolving, they would have understood that when the sale, when the [00:17:00] 
sale of cigareHes and alcohol was banned, they would have understood the elasUciUes  of 
the demand. 

[00:17:06] They would have understood, um, how state revenue is impacted on when we call 
it sin goods, uh, syntaxes is impacted on, they would have understood why the state 
essenUally had to ban the sale of alcohol and cigareHes. So every other non economics 
learner, um, I don't want to be derogatory towards them would not have had quite the same 
edge as what they would have. 



[00:17:31] Okay. They would also have been able to understand. The lives versus livelihoods 
debate because those are very real economic stocks that we deal with all the Ume. They 
would have understood what takes an economy from a recession into a depression. And 
what are the, what are the impacts of it? So, yes, we lived through it and it unfolded, but 
they also understood the [00:18:00] theory behind it. 

[00:18:01] Okay. And they also would, they w they would have had a greater sense of what is 
the government now need to do to bring us out of the situaUon. So the economics learner 
definitely has an edge in terms of a life skills package, which for every other and for adults as 
well, they o7en, um, I'm not going to say they can't make sense of it, but for an economics 
learner, they far more discerning because they've learned the theory of it and they are now 
watching it unfold. 

[00:18:35] George Eadie: That is really beauUful. And I can not more appreciate what you 
said earlier on. How the subject is all around us. And it strikes me that an economics learner 
will grow up with a, with an, um, a much reduced likelihood that there'll be a sort of vicUm 
of the system or ignorant of the system, they'll have a much broader understanding of what 
[00:19:00] some of the mechanics that are underlying things that are, that are emerging  

[00:19:04] Nazlie Mohamed: and even from a poliUcal context as well. So o7en, um, topics 
that are taboo, like topics that we don't necessarily want to face head on because they're 
controversial topics. If you look at things like affirmaUve acUon and broad-based black 
economic empowerment, we say. boof! This is what it is. This is the staUsUcal context. This is 
the economic context of it, and this is why it needs to happen. 

[00:19:31] And this is the cause and effect of it. So you're taking something that is usually like 
very poliUcized and maybe a iffy kind of topic. And you're making sense. And you giving 
sense to something that a child now understands. Okay. All right. Um, I see the context of it 
and I see the South African context of it. 

[00:19:51] And that for me is a skillset, which is preHy amazing.  

[00:20:00] George Eadie: might be bouncing around a liHle bit here, but I know you spoke 
about the, the Answer Series study guide that you've been creaUng of late. Um, Perhaps you 
can talk about other resources that you've found to be extremely helpful for teachers in the 
teaching of economics. 

[00:20:15] Nazlie Mohamed: Um, as a, um, as a prerequisite, as an educator, when my 
learners started economics in grade 10, I would say to them that as necessary as the, um, the 
resources of pens or iPads or whatever it is that they were using, it was necessary for them 
to have a news app. Okay. And the news app needed to be downloaded on the phone and 
they needed to be engaged with what was happening. 

[00:20:42] It's all. Well, and good to say, you must have a textbook textbook. Definitely has 
its place, but o7en textbooks were wriHen five, six years ago, or a few years ago. Um, 
economics evolves daily and that is why there is a definite [00:21:00] need for a news app. 
And a definite need for educators to be involved in terms of discussing what was happening. 

[00:21:12] So for me, what I used to do on a Friday with my grade 10’s and grade 11th and 
they, they used to love it is I used to put them in groups and we used to do what trending. 



What trending for that week. Okay. And when we say what's tending, it isn't necessarily the 
staid stuff, you know what I mean? So, um, the non-state stuff, the hunts are o7en as 
significant. 

[00:21:38] Okay. And o7en the economic impacts of, of that is, you know, we've, we've got to 
acknowledge it and, um, learning becomes a lot more interacUve. When, when children, are 
engaged with the content.  

George Eadie: Turning now to some of the, let's say urgent issues that need addressing and 
economics going into 2021. [00:22:00] What do you think teachers need to be looking into in 
this coming year that, that addresses these things. 

[00:22:06] We spoke a liHle bit about, um, your experience of the marking, but just, I know 
that you're always talking to other economics teachers and you're aware of what are the 
areas that are common areas that either help them, or they're o7en not common piqalls or 
whatever it might be. Can you share some of those thoughts that come to mind?  

[00:22:24] Nazlie Mohamed: in economics The two examples and noUons and in each of the 
examinaUons, there's an essay quesUon. And the essay quesUon is 40 marks of the 150 
marks for each of the examinaUons. They are, unfortunately, George, they are just, it is 
heartbreaking when you see that a learner not even touched the essay because essenUally 
that means that the exam is already marked out of 110. 

[00:22:50] Okay, which obviously puts them in a far more compromising posiUon. So the 
soluUon to this is that [00:23:00] once you have finished a certain secUon of work, okay, as 
soon as you finished a topic in economics, the learner must be provided with possible essay 
quesUons that could come out of that topic. And it does no use just providing them with the 
quesUons that could come out of that topic. 

[00:23:22] They actually have to write those essays. Um, so the way in which it works is that 
the introducUon is two marks. The actual content is 26 marks. There's an addiUonal part, 
which is also more higher order. It's out of the box thinking it requires all those skills that we 
spoke about earlier. And then the conclusion is two marks. 

[00:23:43] But what we need to idenUfy is that the child is able to. Speak comprehensively to 
the content of the 26 marker. Okay. So once you've finished a topic, if they are two 
[00:24:00] possible essay quesUons, and this will be provided in the new exam guidelines, 
which will be coming out shortly, the educaUon department as a should us that there's a 
new exam guideline that's coming out. 

[00:24:10] And in that examinaUon guideline, it is clearly stated what the possible essay 
topics are for each topic. So a learner actually, We'll be in a posiUon George, where they 
have a vocabulary list for each topic and then possible essay quesUons for that topic as well. 
First prize is obviously that you should be checking those essays, but, um, if you, in a posiUon 
where that essay has been asked in a previous exam, and you are able to provide them with 
whatever modus operandi you want to follow in your classroom at the end of the day, every. 

[00:24:46] You know, a classroom is like a market. It works with demand and supply. So every 
teacher is going to approach their classroom. Even if you're teaching at the same school with 



three different grades, each class has got their own dynamic. And [00:25:00] so you, you 
know, the level of maturity, you know how much you need to be more involved, whatever 
the case may be. 

[00:25:07] So you will decide, okay. The first essay they're doing by themselves. The second 
essay I will give them, I will give that one to them. You know? So every, every teacher will, he 
said, essenUally decide for themselves, how are they going to go about it? But by the Ume a 
child walks into that prelim examinaUon, George, they must. 

[00:25:25] Have been exposed to every possible essay topic and they must have a, um, a, a 
very, comprehensive essay for that parUcular topic so that they never ever in that posiUon 
where they open an examinaUon paper and they think I've never seen this quesUon in my 
life because that's criminal. That's absolutely criminal to put a learner at that kind of 
disadvantage where the examinaUon is really out of 110 marks before they've started. 

[00:25:54] George Eadie: And for those of you who are listening, definitely if you haven't 
already signed up to be a TAS [00:26:00] teacher, make sure you do so we'll be able to supply 
you with those exam guidelines as they become available and making sure that, you know, 
you've got the latest informaUon relaUng to the teaching of economics going into 20, 21 and 
beyond, and, and to, yeah. 

[00:26:15] Nazlie. You've menUoned a liHle bit about COVID-19 and the impact of that that's 
largely it was that the impact was a twofold that you menUoned. I think it was around, you 
know, the absence of exam experience. And then the other side of it was just the emoUonal 
state of learners who may not have covered the content as per normal. 

[00:26:34] Are there any other features around this pandemic that you feel are relevant to 
talk about today? Um, that, that are applying in the context that we, that we find ourselves 
in.  

Nazlie Mohamed: I, I think, um, George, as an educator, um, you know, Usually when you're 
teaching matric, there is that level of excitement and anxiety at the, at the beginning of the 
year, given the fact that it's a new year, a new set of, of meUculous, et cetera, [00:27:00] et 
cetera. 

[00:27:00] So there's always that excitement and there's always a liHle bit of anxiety as well 
because we want our learners to perform well. But I think that we have to be cognizant of as 
well of the fact that we don't know what this year holds. And so respecUng the content, 
making sure that we teach it properly, that, um, that we, our main content and applicaUon of 
knowledge is sUll paramount to the learners success. 

[00:27:27] And so I would say that we need to make sure that we moving forward. Not 
quickly, please don't get, get me wrong. But we that we working through the content at a 
steady pace so that we don't find ourself in a posiUon where we do not cover our respecUve 
syllabus.  

George Eadie: Which leads me to my final quesUon, which is the role of economics in the 
future lives of learners. 

[00:27:53] You know, we've spoken about how it might leave them in a beHer posiUon to 
understand what environment they find themselves in to [00:28:00] not be a vicUm of 



circumstances. But no doubt. You've seen that. And other benefits of, of economics. Are 
there other aspects that you feel economics prepares learners for that we haven't yet spoken 
about? 

[00:28:12] Nazlie Mohamed: You know, George, I think it's a great tragedy that the minister 
of educaUon as an made economics are compulsory subject. It's just, I just don't see the 
wisdom in it. It should be made a compulsory subject because there's just so much to be 
gained from the subject. And the gain from the subject is the skillset. 

[00:28:30] Um, the skillset is undoubtedly something that gives a learner, an edge, 
irrespecUve of what they decide to pursue post matric.  

George Eadie: Nazlie. It's been absolutely amazing to speak to you and to just hear your 
passion that you have for the subject and wild to think of all those learners that have 
benefited from your approach and, and passion has just been amazing to, to sort of just tune 
into thank you so much. 

[00:28:58] A few things that have really. Stood out for me from today's discussion. The first 
of those is just how important it is for teachers and learners out there to not seHle on a, let's 
say, or a working understanding of a parUcular topic at hand and economics. It is vitally 
important to convert that, working, understanding into the ability to translate that into 
marks in the final exam, by pracUcing the essay, wriUng by doing the past papers. 

[00:29:25] And really thinking with the exam guidelines in mind. Um, in, as, as we tackling 
the, the, the general understanding of the subject as we go, that was number one. I think the 
other thing that really stood out for me was. The, the relevance and importance of 
discussing current affairs. And I love that so much because, you know, we always wondering 
about how has the subject and it benefit me in the future. 

[00:29:47] But if you really involve in current affairs, you're learning how to benefits you now 
to understand the world. And not only is that adding an implicit meaning to your studying, 
but it actually helps you with your you're [00:30:00] gejng beHer marks at the end of the 
year. You know, as teachers and learners out there, um, you know, if your, uh, environment at 
home is not one where, you know, economics is seen as a popular topic of discussion, go and 
find a nerdy friend of yours and talk about the week's maHers at hand. 

[00:30:16] Um, that would be my recommendaUon if, if you're not already doing that in, in 
class. And then the last thing I heard was just for teachers out there. You know, get yourself 
prepped with the exam guidelines, your database of past papers. And, um, Nazlie assures me 
that our study guide will be released in the first half of 2021. 

[00:30:38] So you can look out for that, which is very exciUng. And that's for grade 12. Okay. 
Nazlie It's been absolutely amazing to have you here on the show and really looking forward 
to the next episode in the future to come, um, all the best with, with 2021. And for all those 
teachers and learners and parents out there in economics, what a fascinaUng and relevant 
subject. 

[00:30:59] And I hope you [00:31:00] have fun today of use. Thank you.  



We’re so glad that you took some Ume to listen to this episode of Subject Scoop. 

Please feel free to share the link with anyone you feel would benefit from it. Do also keep an 
eye out on our podcast channel for a new series launching soon called ‘Around the Table 
with George Eadie’ where I’ll be talking all things educaUon, innovaUon and inspiraUon with 
some brilliant guests from around the country and further afield.  

Follow us on social media for more updates @theanswerseries and follow me, George Eadie 
on TwiHer on the handle @georgeeadie  You’ll find links to these podcasts on our blog. Or 
simply watch out for them on Apple Podcasts, SpoUfy or wherever else you listen to your 
podcasts. 


